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ARTS, MEDIA & COMMUNICATION ACADEMY 
 
 
Our Vision 

The most important attitude that can be formed is that of the 
desire to go on learning. 
    —John Dewey 
 

The Arts-Media-Communication (AMC) Academy vision shares and supports the unified 
vision of Northridge Academy High School and our motto, “The choice is learning”.. 
Before the opening of the school in 2004, all stakeholders participated in creating a vision 
of “our ideal school.” Incoming faculty and administrators from our school worked with 
California State University, Northridge (CSUN) faculty to identify core values and the 
optimal procedures and structures to realize them.  From the beginning, we saw the 
process as continual examination and refinement of what we do. As a core “culture” of 
our ideal school we practiced and adopted the “Learning Conversation Principles”. 
 

• Listen with the intent to understand rather than respond. 
• Open your mind to new learning and practice. 
• Invite differences. (Move away from “either/or”; embrace “and.”) 
• Wonder in front of each other. 
• Assume and exhibit goodwill. 

 
(“The Learning Conversation Principles” are  adapted from the work of Sue Miller Hearst and The Achievement 
Council by Cherie’ Barker-Reid and Karen M. Matsui, 2001). 
 
In our second year, all stakeholders of our school community agreed upon our Expected 
School-wide Learning Results (ESLRs) consistent throughout the school and shared by 
each academy. The foci of these ESLRs are clear: (1) powerful thinking; (2) successful 
communication; (3) lifelong learning; (4) effective and responsible citizenship; and (5)  
cultural awareness. With these as sound footing, our academy shaped its unique vision. 
 
For the AMC academy, one core value is the development of student voice. Like the 
ESLRs, the vision and mission statements of AMC emphasize the importance of 
communication as an outcome of effective education and as a tool for learning. Through 
communication and expression, students develop the multiple perspectives and empathy 
necessary and sufficient to live in a global society.  By honing their communication skills 
and employing today’s technology to give it voice, students will develop proficiency in 
all disciplines, preparing a secure knowledge base of skills for the future.  
 
Our mission statement expands our vision and documents our intention to continue 
working with CSUN faculty to further the purpose of achievement for all of our students: 
 

The Arts, Media, and Communication Academy will emphasize communication through writing, reading, thinking, 
speaking, performing, and composing, as well as communication through electronic, digital, and fine arts.  
Collaboration with CSUN will provide opportunities for internships, media and performance experience or other 



constructive partnerships that employ arts technology. The core of this academy integrates strategic communication 
skills across all academic disciplines to prepare students to enter institutions of higher learning 

–From the Arts, Media, and Communication Academy brochure 
 

To bring our vision and mission statements alive, AMC has created “Desired Outcomes” 
for students within our academy. These outcomes exist for each discipline and for 
interdisciplinary work that meets the California State standards and University of 
California (UC) and California State University (CSU) A-G requirements: 
 
• Students will read, analyze, evaluate and produce in a variety of media forms 

independently and collaboratively. 
• Students will demonstrate mastery of curriculum through a portfolio review and 

presentation process (standardized test scores, G.P.A., and coursework 
demonstration). 

• Students will prepare a post-secondary plan. 
• Students will embrace diversity with all of its manifestations in an increasingly 

complex world.  
 
In our third year, the AMC academy took two important steps: cored classes of English 
and History were aligned for tenth and eleventh grades, and the position of AMC 
Academy Facilitator was implemented. In the process of creating this position, 
stakeholders agreed that the facilitator would merge functions of a coordinator with the 
role of a discipline dean. As a “small school” with a small staff, we cannot afford both 
positions. By “merging” the two positions, we decided to place emphasis on “positive, 
preventive” discipline measures consistent with district policy and key elements of our 
school-academy vision:  respect, responsibility, and citizenship. In addition to playing a 
strong role as communicator and liaison with our students’ families, the AMC Facilitator 
coordinates events at our school and CSUN and promotes our vision throughout the 
academy and the school. With input from Academy members and administration, the 
facilitator sets the agenda for AMC Design Team meetings so that banked time will be 
spent effectively. 
 

Collaborations that further the AMC vision and work of the AMC Design Team: 
 
AMC faculty from English, History, Math, Spanish Language, Science, Art, Special 
Education, Video/Telecommunications departments, and one administrator, make up our 
design team. In addition, we worked closely with our CSUN faculty partners, students, 
and parents to create the vision, mission, objectives, and “big picture” for our academy. 
  
The team has spent banked time taking a closer look at who our students are.  Analyzing 
data from the results of recent California Standards Tests (CSTs) and district 
assessments with our district literacy coach, the team saw a clear need for reading 
improvement among students at 10th and 11th grade levels, especially for those students 
designated “below basic” and “far below basic”. The team modified curriculum in 
various subject areas and in the daily process of our Advisories. By setting goals for 
reading improvement and assigning specific days to specified subject areas, students 
have spent increased time reading during the school day. Members of the AMC team 



have also sought and participated in professional development programs in which 
literacy is a strong focus. RIAP (Reading Improvement for Academic Proficiency) and 
the UCLA Writing Project have provided valuable strategies particularly for our ELL 
students, and most importantly, for all students whose reading and writing skills must 
improve if they are to do college work. The AMC Design Team collaborates with our 
Resource Specialist and Special Day teachers to plan lessons and differentiated 
instruction for the students with Individualized Education Plans (IEPs) who are part of 
our academy. Although our planning time has often been restricted to ‘banked’ time, 
AMC teachers continually seek opportunities to extend the collaboration beyond the 
school day.  
 
Academy Design Team conversation also networks us with our larger community of 
parents and family members. Communicating with family formally and informally has 
been important to the vision and identity of our academy. Phone calls home, e-mails, 
and newsletters provide informal links while traditional parent-nights form another. In 
the future, we hope to augment back-to-school and open house with special AMC family 
nights that will include student performance and exhibition as well as information 
exchange. Meetings such as these provide important opportunities for parents and 
students to explore post-graduation options, requirements and calendar deadlines for 
college programs, and other opportunities for their child’s future. 
 
Informal “communication” among all our members is vital to the development of our 
academy. Having parents participate in curricular events such as our “Banned Book 
Sale,” or attending a play at CSUN provides opportunities for teachers, students, and 
parents to enjoy a bond that furthers our mutual goals for student progress and success. 
For many of our ELL students and students from disadvantaged, lower income 
backgrounds, attendance at CSUN events helps them see themselves for the first time as 
potential college students. In the future, we hope to extend visits and collaborations to 
internships and college classes so that our students will make a smooth college 
transition.  
 
Collaborations with CSUN enrich curriculum and learning. Our CSUN AMC 
representative, (currently: Professor Ken Sakatani), serves as a liaison to provide 
opportunities for our students. Student trips to the campus for lectures, visits to the art 
studios, performances, and CSUN panel presentations on our campus provide a general 
connection and opportunity for students to see college work firsthand. In the future we 
hope to develop specific curricular connections so that college visits are customized to 
provide unique focus for individual students. Moving towards that reality, this semester 
two specific course-specific collaborations took place. CSUN College of Education 
students enrolled in Adolescent Literature blogged with a 10th grade English class for six 
weeks about a common text. Replicating this success this semester, another group of 
CSUN and 11th grade AMC students will blog on the topic of “race.” Students especially 
enjoyed a face-to-face meeting with blogging partners at the conclusion of their online 
communication. Future online discussions and writing of poetry, short-stories, and non-
fiction will provide each group with valuable insights and a sense that learning is indeed 
lifelong.  



 
Advisory is a key collaborative component of successful AMC development and vision. 
Our daily advisory period, scheduled each morning and facilitated by a teacher advisor 
assigned to a group of students, creates an opportunity for students to share visions for 
their future and take steps for making the vision a reality. Setting goals and completing 
their “IGP” (Individualized Graduation Plan) in Advisory makes concrete the steps 
needed to achieve those goals. Review of A-G each semester with the college counselor 
makes students aware of college requirements and the choices within their individual 
schedule. If a student needs further information on which Advanced Placement (AP) 
classes are available, or how class selection will make a particular course possible, the 
Advisory provides time and access to a counselor. When students need California High 
School Exit Exam (CAHSEE) intervention or specialized tutoring, AMC Advisory 
becomes the place for working on homework, test prep, and friendly encouragement. 
By providing a daily structure for advisory, as well as “extended advisory time” when 
all members of AMC participate in common activities, students develop friendships with 
others and a positive identity with peers. Research suggests that students who participate 
in advisories are less likely to drop out and more likely to pursue their education beyond 
high school. As a balance between the practical functions of information transmittal and 
the bonds and relationships that sustain students and make them want to come to school, 
Advisory is key to achieving our vision.  

 
AMC Student Club was formed in September, 2006 and meets weekly on campus. It 
provides students another channel to identify their interests and network with like-minded 
students.  Through their work together, these students provide another vantage point for the 
AMC Design Team. A group of about 30 students have designed an AMC “brand” and 
worked on three fundraisers to obtain books and supplies for student-led projects. The club 
organized a CSUN collaboration to celebrate “Banned Book Week” in early fall. Students 
and faculty see the club as a powerful venue for developing student voice and shaping the 
future of the academy.  It is also another aspect of our campus where students can grow as 
leaders and contributors to the development of our school culture. 
 
Schoolwide Collaborations are common-place on our campus. In a small school, faculty 
multi-task regularly. Members of the AMC Design Team serve in all areas of school 
functioning; including:  School Leadership Council, School Site Council, as members of 
various Departments, Professional Development Planning Committee, Advisory Design 
Team, Instructional Cabinet, Technology Committee, and ad-hoc working committees 
established by any of the above groups.  Having our AMC faculty serve on school-wide 
committees increases the flow of information when we assemble for design-team meetings. 
 
How do we assess student learning? Because our expectations and goals for all 
students in our academy are high, we need multiple assessments from which to draw 
data that informs teaching and learning. 
 
Student Portfolios are pivotal assessment tools for the AMC Academy. Through a 
process of establishing goals, engaging in high-standards work, and reflection upon 
results, students take pride of ownership in what they accomplish. AMC faculty have 



identified key strands such as “research skills” to be taught at each grade level. To move 
from envisionment to implementation, however, requires that we design and field test 
elements of the strand. The goals of AMC do not end with one strand for the portfolio. 
We hope to develop similar strands that combine or represent every area of the 
curriculum. The portfolio should also provide students opportunity to customize and 
individualize their learning process. While one student might demonstrate mastery of 
content by virtue of testing results and evidence from an internship, another student 
might create a video game that demonstrates knowledge of a historical time period.  
 
Portfolios that demonstrate subject area mastery will be reinforced by a beginning step 
we have taken of having each student keep his or her own informational portfolio in 
Advisory. Students place report cards, PSAT, SAT, CAHSEE and CST results in files 
they have access to daily. Important progress in Service Learning, and the creation and 
regular updating, of an Individualized Graduation Plan  (IGP) is documented here. In 
addition to standardized scores and report cards, students are encouraged to write 
reflections on their work, while advisors include reports from student interviews, 
Student Success Teams, and Roundtable conferences. Our ultimate goal is the student-
led production of a digital portfolio that combines the academic informational portfolio 
with student-selected evidence of their learnings and allows seamless student access. 
 
 
 

Identity 
   We are what we repeatedly do 
     —Aristotle 
 
Our AMC Academy would like our reputation to be one of  a community that nurtures 
creative, vocal, confident learners, ready to apply what they have learned enthusiastically 
in a variety of ways.  To join our curriculum in a common focus, we have adopted  “Four 
Ways of Seeing” —Perspective-Perception; Questioning; Communication; and, 
Resiliency—We use these to explore and problem-solve areas of our curriculum, whether 
it is examining a thematic issue in literature or checking a proof in math. By emphasizing 
that each discipline possesses areas opportunities for discovery, we believe that students 
will solve problems and engage in life with persistence and will learn, rather than merely 
seek “the right answer.” Because they are engaged learners, each will contribute to the 
larger community in which they live. With a healthy respect for themselves and others, 
our students will value diversity and complexity in the world that surrounds them. Not 
content, however, with the world as they find it, each will speak up to right wrongs and 
change the shape of what was found to make a better place for all. 
 
Many mechanisms encourage involvement and participation of our community: 

a) Our group and space are small, providing multiple opportunities for us to 
communicate. 

b) AMC faculty members are committed to collaboration and communication. 
c) Students who choose the academy willingly promote AMC activities. 
d) Parents see a broad array of choices for students in the career specialties linked to 

our AMC academy. 



e) Faculty and students are eager learners of today’s technology, including desktop 
publishing, online blogging and research, video-conferencing, digital 
photography, video and music production, and games.  

 
Although there is no distinctive AMC space in the school yet, we think AMC occupies a 
distinctive milieu. If you enter the halls of the second floor, you will see students 
clustered in and around rooms, using the computers, polishing off a project for a class 
magazine, practicing a folkdance, or finetuning a podcast. Of the approximately 240 
students who participate in the AMC academy, many define their interests as “media.” As 
we grow, we hope to move easily from analyzing and observing media to creating more 
of it (possibly in conjunction with CSUN).  On a small scale we have begun by making 
films, slideshows, and podcasts within classes and as archives of special events. In the 
fall, “banned books” became the focus for a book sale, display, and reading with CSUN. 
AMC students created a poster campaign to call attention to the First Amendment in 
ways that led to service learning projects for several classes. In a short time, we have also 
developed ‘traditions’ such as the Spring Arts Festival that provides exhibition of student 
work and the opportunity for students to serve as docents for visitors to the exhibit. 
 
By coring History and English classes, we hope to develop further opportunity for 
students to identify with AMC. Relevant curricular units include 11th grade study of the 
Harlem Renaissance with the Great Northern Migration, and 10th Grade lessons about 
World War II and the Holocaust. Class activities have been selected with an AMC focus 
of developing voice: regular Socratic seminars; classroom blogs; podcasting; and creation 
of newsletters that reflect the period. Choice and arrangement of separate desks and 
furniture establish our student-centered approach. Within the classroom, the physical 
environment can be shifted for cooperative learning or projects. Students and teachers are 
not confined by the classroom walls, however. With CSUN grounds, facilities, and 
activities nearby, classes take advantage of both the environment and the various 
functions offered on campus.  The extension into CSUN makes our strategies and the 
range of activities greater, while the block schedule we use allows for a flexible schedule 
to make it work. 
 
Meanwhile, our virtual space includes an AMC blog  (http://amc1.edublogs.org/) that 
provides current topics we are studying and announcements relevant to our community. 
Here, we can highlight, for example, The California Summer School for the Arts where 
some of our students might attend to build further on their art and media interests. The 
blog also provides a record of assignments and topics related to what classes are doing. 
Both students and teachers contribute to our blog. Parents also have expressed positive 
reactions to it. 
 
As a supplement to our A-G coursework, AMC hopes to expand electives. This semester, 
a Speech elective has drawn 25 students from grades 10, 11, and 12 to a speech class 
where students have begun learning how to create podcasts while also learning 
conventional techniques of speech and propaganda. The activities of this class provide 
still another opportunity for new and incoming students to learn about AMC. 
 

http://amc1.edublogs.org/


Students are inducted into the AMC by a three-step process: 
a) Each ninth grade class explores the academy by taking on a project which 

embodies features of the AMC vision, mission, and objectives. 
b) Small groups of  9th graders are each mentored by an older student in the AMC 

Academy during Advisory where questions can be answered and the process of 
Academy selection can be clarified. 

c) In the Spring semester, students from each Academy present an exhibition of 
work for incoming potential students and 9th graders. Student-to-student 
interaction facilitates information and questions being answered. 

d) The 9th grade student completes an application for the ACADEMY SELECTION 
PROCESS whereby choices are explored further, and parents, teachers, and 
counselor support the student’s choice. In the process, each student completes 
personal inventories, such as True Colors and IDEAS, which help him or her 
make a more informed decision. 

 
The culture of the AMC is developing. Although still in its infancy, students and staff are 
becoming aware of “possibilities” through collaboration and conversation between and 
among faculty and students. When one teacher presented a staff development on 
“student-led” conferencing, AMC teachers saw its merit and experimented with the 
process, leading to more consistent use of this strategy. In the growth phase of our 
development, we intend to remain flexible and open to good ideas from parents, students, 
school staff and university faculty and staff, as well as allies in the community at large. It 
is part of our vision to provide a full range of support for students, such as tutoring, 
mentoring, and peer-to-peer counseling (Link Crew, HEART, AMC Club). When one 
student reaches out to help another, both gain. Collaboration with CSUN and the 
presence of student teachers and counseling interns on campus also creates a network that 
helps students with academic and personal challenges. 
 
Decision making at our school is conducted as a collaborative process guided by the 
AMC Facilitator with input from all members of our school community, including: 
CSUN faculty and students, parents, students, and all teacher, counselor, administrator 
and support staff members of our learning community.  
 
Within the framework of AMC cored courses, discipline-based classes, and Advisory, the 
academy will address the spectrum of “essential needs” that students bring to our school. 
Our philosophy has been, from the beginning, that it doesn’t matter how our students 
come to us, but it does matter how they leave us. Many of them do not come to us with a 
high level of trust and a strong confidence that they can handle difficult tasks in learning. 
To bolster our academy as “a college-going community of learners,” we use many 
structures to address this purpose. The table below indicates ways we address important 
issues by addressing them with the support systems we have implemented. 
 
1. Closing The Achievement Gap/Proficiency Gap  

• Combined role of Academy Facilitator and Discipline Support 
• Student “review” and data analysis by AMC design team 
• Student-Success Teams; Roundtable Conferences 

 



2. Relevant and Responsive Teaching and Learning 
• Shared vision and commitment 
• Partnership and shared vision with CSUN  
• Collaborative time for teachers within AMC to share ideas, objectives, plans 
• Cored English and Social Science classes 
• Thematic, interdisciplinary instruction. 
• Department time to cross-check discipline goals, curriculum and instruction benchmarks 

and timelines 
• Regular review of up-to-date instructional materials and resources 
• Use of technology and technological advances to support and enhance learning . 
 

3. Dropout Prevention 
• Individualized attention and personalization, especially through Advisories 
• Planned professional development for staff, focusing on topics such as building resiliency 

and Developmental Assets  
• Curricular Planning with students, parents, community 
• Guidance Counseling, including college and career and post-secondary planning, based 

on National Standards for Counseling 
• Roundtable Conferences; Student Success Teams 
• Mentoring 
 

4. CAHSEE Prep and Success 
• AMC Design Team review 
• Targeted preparation in math and English classes 
• CAHSEE Intervention Saturday classes 
• Individualized tutoring and mentoring, as well as universal preparation for all students 
• Advisory review/ test prep/practice of test-taking strategies 
• School-wide pep rallies and student-led activities;  PR and videocasts produced by AMC 

and Leadership students 
 
5. A-G  

• All students enrolled in A-G course of study 
• Guidance and counseling presentation for 9th grade 
• Counseling reviews at each grade level. 
• Review of A-G each semester in Advisory to prepare IGP. 
• College-counselor presentations for 11th and 12th grade students. 
• Support within academy for Advanced Placement classes. 
• Parent Education;  Parent Information Nights;  AP Parent Night;  Algebra Night  
 

6.Secondary Literacy 
• AMC membership in school-wide Literacy Cadre  
• Participation by AMC teachers in state, local, national professional organizations 
• Coordination with District literacy coach for regular assessments in 9th, 10th, and 11th 

grades. 
• Professional development that includes learning, practice and application of literacy 

strategies 
• Participation in CSUN professional development, such as RIAP 
• Sustained Silent Reading (SSR) during AMC Advisories 

 



7. English Learners 
• ELAC Council participation of AMC members with parents, administrators. 
• Coordination with District literacy coach 
• Professional Development, including SDAIE strategies  

• Multi-media opportunities 
• Use of technology resources, such as Vantage, Carnegie Math and Read 180 
• Consistently implemented re-designation efforts 

 
8. Special Education 

• Collaborative Model with co-planning, co-teaching and Learning Centers 
• Coordinated planning —graphic organizers 
• Enrollment by teachers in Schools Attuned/All Kinds of Minds (Dr. Mel Levine’s 

curriculum for differentiation) 
• Differentiation strategies in core subjects shared and planned by Academy 
• Professional development, including IEP accommodations 

 
9. Graduation Rates 

• Frequent review in Academy of students’ progress toward meeting graduation 
requirements. 

• Guidance counseling updates through Advisory, and on an individual basis 
• Roundtable conferences; student-parent-teacher-counselor conferencing for at-risk 

students 
• Adult and peer mentors for at-risk students 
• Link Crew student leaders teamed with 9th and 10th grade students in Advisory 

 
10. Graduation Options  

• Partnership with CSUN  
• CSUN Arts/Media/Communication Academy 
• Coordination with Work Experience Coordinator 
• Career Day presentations 
• College presentations on campus 
• Pierce College classes on campus 
• Connections to Occupational Centers and Adult Schools;  partnership with 

Continuation High Schools, in particular, Cal Burke Continuation HS  
 
11. Work-Place Readiness 

• Job shadowing 
• Planned internships 
• Advisory curriculum for work-place skills 
• Use of agenda planners throughout the Academy 
 

12. California Standards Tests 
• Preparation in AMC Advisories and core content classes 
• After school tutoring 
• Core review/survey of skills in English, Math, History, Advisory 
• Periodic assessments for 9th and 10th graders 



 
Rigorous Standards-Based Curriculum, Instruction & Assessment. 
 

 My name is Teresita Del Carmen Marroquin…I stand before you as the first in my 
family to attend college, and I have a new and different life from the one I would 
have had. 

 —Terry Marroquin, Graduation, June 1996 
 (For Mortal Stakes: Solutions for Schools and Society, Paul F. Cummins) 
  
 
In our earliest planning sessions, CSUN and NAHS faculty determined that our 
curriculum would be rigorous, challenging, and engaging for students. One model we 
followed was Grant Wiggins’ Understanding By Design. Backwards planning begins 
with important questions: What should a student be able to do? Why is this important 
learning for a student?  How will this learning make a difference?  Will this learning have 
an impact in the future?  Such questions drove our inquiry process as we established 
“guiding questions” for the AMC academy. Questions such as “What are the limits of 
freedom of expression?” led to a CSUN English Department collaboration on  “Banned 
Book Week,” which has grown over three years to include readings at and with CSUN 
teachers and students, a book sale of 50 “ most frequently banned” classics, and a week-
long poster campaign. Additional guiding questions directed the creation of units on 
propaganda, argument, rhetoric, and persuasion, all of which tied directly into standards 
for 10th and 11th grade coursework in Social Studies and English.  
 
AMC teachers of English and Social Studies are in the beginning stages of “coring” 
curriculum. English and History teachers have the same conference period. (Math, 
Science, Art, and our Special Education teachers, however, do not share the same 
planning period, due to the smallness of our staff.) Beginning with standards for each 
discipline, common periods such as the Salem Witch Trials or the Harlem Renaissance 
clearly offer potential opportunity to connect both disciplines. Using symbolic 
representation techniques taught in English, students applied what they had learned in 
American History to create a “mandala” of America in the fall. We have shared a few 
writing assignments. With planning time and observation of established interdisciplinary 
programs, AMC faculty will extend coring, including more than Social Studies and 
English. Connections between disciplines lead to better understanding of each discipline. 
Much-needed additional planning time would also allow faculty to review standards to 
identify “overlapping” standards in our curriculum or standards that could be addressed 
in more than one way. Common planning time is essential to moving our process 
forward. 
 
Another area where AMC collaboration will help us grow is the use of portfolios. While 
some AMC faculty already see portfolios as a rich means of assessing the progress our 
students make, other faculty need more information and knowledge about the process. 
Together, we will be able to look carefully at portfolio planning both as a starting point 
for instruction and as a valuable source of feedback on learning. In recent published 
work, the Coalition for Essential Schools has led the way in using Digital Portfolios to 



communicate a “richer picture” of what students know and can do. With support, these 
best practices could inform our instruction at many levels. 
 
All students at our school take A-G required coursework. The commitment to 
heterogeneous classes means that students receive Honors credit when the teacher, 
parent, and student agree to an Honors Challenge Contract that stipulates extended and 
enhanced learning to demonstrate skills, interest, or ability above the norm. Students who 
take the Honors Challenge may choose to lead a discussion or create a presentation for 
the class, in addition to completing extended reading and writing assignments. For many 
years, public schools have segregated students considered “honors” from those 
designated “regular” or “basic.” As pioneers in the practice of integrated, heterogeneous 
classes, our teachers have expressed the need for a stronger grounding in methods of 
differentiation. As we build our curriculum and seek innovative ways to engage students 
in the process, differentiated instruction models and strategies will prove invaluable.  
 
Advanced Placement (AP) classes are also open to all students in our academy, allowing 
them to take coursework that prepares them to successfully pass the AP examinations that 
count toward college coursework. In addition, many of our AMC students take advantage 
of the Pierce College after-school classes currently offered on our campus and/or classes 
offered at the West Valley and North Valley Occupational Centers. These too provide 
vital links to the future while also expanding elective offerings through alternative means 
since the smallness of our comprehensive high school makes it difficult to include a wide 
array of electives. 
 
We have found that some of our AMC students, while comfortable with tasks related to 
the arts and media, typically do not do well in mathematics and other logic-based work. 
We see this as a challenge: how can the AMC Academy help our students see math as a 
value for them? To date, we are using available resources to help students while still 
seeking innovative solutions to this question. Advisors check with students about their 
progress in math. Learning Center provides additional time for students who need extra 
time or assistance to tackle rigorous curriculum in math as well as in other subjects. 
Using computer programs such as Geometry Sketchpad and other forms of technology 
helps engage students and allows them to try different means to learn. 
 
A growing concern in AMC is improving literacy as a means of achievement in all 
subjects. Each faculty member brings skills and expertise to the table. Many faculty are 
fresh from the university with methods and strategies based on the latest research. Some 
of our members are “seasoned” with highly developed experience. Together, they have 
put into play such innovations as Literature Circles, thematic units based on “essential 
questions,” technology and multimedia used to deepen engagement. Teachers want to 
know more about strategies that deepen student learning, “accountable talk,” for example, 
and ways to use technology to individualize instruction and identify areas where students 
can see their own successes. Methods that demonstrate student control over their own 
learning are essential to developing literacy. With time and the opportunity to work 
together, the impact of improved instructional practice will be evident. Teachers are well-
equipped to use state, district, and academy assessments to develop benchmarks and 



goals for improvement. Funding for time and staff development would help us to achieve 
these objectives. 
 
Framework for AMC Implementation of Standards-based Instruction: 

a) We are currently using State and District content standards as the foundation for 
our individual coursework planning and implementation.  

b) Academy Design Team discussions have begun to identify ways to address 
standards in the cored work of English and Social Studies.  

c) Interdisciplinary connections and cross-curricular standards planning have begun 
but need more time for ongoing collaborative effort and professional development. 

d) More intensive Academy (and Departmental) review of standards are needed to 
identify standards that overlap and can be addressed in more than one way. 

e) Collaboration will help identify technical arts; fine arts; and physical education 
standards that can be addressed through and with AMC core academic work. 

f) Working together, teachers will employ Service Learning as a vehicle for 
addressing the standards through AMC activities and student-generated, student-
led projects. 

 
Counseling and Guidance Requirements for Support: 
For the AMC Academy, a key component of academic success is counseling and 
guidance. Advisory provides a valuable link for the student, but our need for an academy-
designated counselor is increasing, while currently, we only have two counselors and one 
part-time college counselor who juggle their time to address both school-wide and 
academy-based needs of our students and staff.  The process of transitioning from high 
school to college is gaining in complexity daily. While there are many innovations and 
programs that assist students in choosing and applying for college, a professional school 
counselor will streamline the process and help students see it as possible. In addition, 
when students are struggling, the expertise and interventions provided by a counselor are 
essential. For many of our students, Student Success Team and Roundtable interventions 
directed by our counselor have made the difference between dropping out and 
overcoming obstacles to stay in school. A well-trained counselor also knows ways to 
solve student problems with choosing classes, fulfilling elective requirements, or 
resolving schedule dilemmas. For our academy to realize the future we see for students, 
the need for an academy-based counselor is critical. 
 
Our students often show improvement in performance when a clear connection to a 
career choice is evident. Some connections are made when the career counselor provides 
guest speakers or when students are able to visit a particular class at CSUN. In surveys, 
students and teachers believe that our academy could benefit from job shadowing, 
internships, volunteer programs, and work-study programs. Identifying and coordinating 
these resources would provide a major step forward in our progress. We are trying to 
move away from “I’m doing this for a grade,” towards “I’m learning this because it has 
value and it connects to what I am passionate about.” We truly want our students to 
develop a “passion for learning.” When they connect what they learn to what they want to 
do the passion will take hold. Providing the time and personnel to help with this effort is 
a major objective for our academy. 



Equity and Access 
 

“Education is first… Education is the first step towards solving any problem that 
exists anywhere on this earth which involves people who are oppressed.” 
   —Malcolm X 

 
Currently, some students and their parents are requesting separate “Honors” classes in the 
belief that only exclusive classes meet the needs of identified gifted students.  Our 
process of education and adaptation requires further exploration and resolution. We 
recognize that professional development and work within the community is needed.  
Differentiation is not merely a matter of placing certain “types” of students together; the 
academic needs of all students must be met in creative and effective ways.   
 
At NAHS College and Career information is provided to all students either through 
advisories or by presentations to which all classes are scheduled to participate.. Parent 
Information meetings involve parents in the necessary day-to-day processes that engage 
students in a rigorous, standards-based education. By using tools such as blogs and 
yourhomework.com, and by demonstrating these so that parents know they too have 
access, our academy provides a valuable service that supports access and equity. 
 
“Counselor Corners” are areas planned for every classroom where announcements 
regarding visits, events and related information are posted. Counselors and our College 
Counselor are looking at ways to make A-G information more readily understood, 
starting with the 9th grade and moving progressively through the upper grades. 
 
Teachers in our academy address the issue of meeting the needs of our diverse student 
population through the selection of a wide variety of culturally-relevant curricular 
material. Part of our evaluation of common curricular practice includes the question: 
How are we addressing the needs of all students? Curriculum needs to be multi-cultural 
and rigorous. As we work on “coring” AMC classes, we hope to invite consultants from 
CSUN departments and other curricular experts to guarantee a curriculum that is provides 
wider access and engagement than the favored, traditional canon. 
 
Our process of selection for students in the AMC academy is in no way exclusionary. As 
stated before, students begin the exploratory process of choosing an academy in 9th grade. 
All 3 of the academies in our school make activities and curricular projects available so 
that students making the choice get a birds-eye view of what each academy offers. The 
process for selection is guided by knowledgeable adults and older peers and is most often 
made with input from all stakeholders.  
 
Developing a master schedule that meets the need for both student choice and A-G 
requirements while also upholding our promise that all our students will be prepared for a 
wide variety of post-secondary options is not easy, however. Some students are required 
to take a core class outside of the academy selected. By concentrating on the History 
class to provide our anchor point for curriculum development, we hope to plan 
alternatives for the projects which culminate a unit of study in other core content classes.  
 



As we grow and our connections and opportunities become more available, master 
schedule issues are expected to become easier. Providing creative course selection is 
sometimes difficult, but the addition this year of Pierce College elective classes on our 
campus and the availability of CSUN classes this year, such as Geology, and in the near 
future, Engineering, helps meet student needs. In the future,e we are planning additional 
collaborations that advance student interest. Within AP classes, creative strategies are 
employed by teachers to meet the needs of a diverse group of students. Since all students 
are required to take the A-G curriculum, our counselors apply their programming skills to 
ensure our athletes, with their sports schedules, have academic schedules that fit the 
necessary A-G courses.. Although our size impacts what we offer, our goals and plans to 
meet student needs are not limited. 
 
Surveys of parents and students have been utilized several times to gather important 
information and feedback as the AMC Academy became established.  Surveys have 
indicated that students joined our community because parents and students felt our school 
community was safer than those of other areas. Although many students are drawn to 
choosing AMC because of its title, not all students are ready for the academic rigor they 
find there. Support systems for students and parents are currently in place, although we 
are continually seeking ways to improve them. The time allotted to the work of the AMC 
Facilitator – although more is hoped for in the future - has proven invaluable to providing 
the necessary communication between school and home. The AMC team members are 
committed to establishing and maintaining personal connections and a variety of ways to 
communicate and maintain those connections so that all our students feel supported and 
able to succeed in our Academy. 
 
Coordination with counselors also addresses issues of equity and access. Data must flow 
readily from the Academy to the counselor and from the counselor back to the Academy.  
 
All our teachers currently possess CLAD credentials. Members of our Academy faculty 
are well-versed in research-based strategies for ELL students. SDAIE and CLAD 
strategies are employed throughout the curriculum in the strong belief that such strategies 
further the learning of all students. 
 
 



Personalization: 
 
   One size never fits all. One size fits one. 
      —Tom Peters 
 
Our commitment to personalization has informed much of our efforts in building the 
AMC Academy. Central to this commitment is the importance of students having at least 
one relationship with an on the school site who knows and cares about the student as an 
individual. There are several ways AMC has incorporated strong relationships between 
adult and adolescent into daily routines and procedures: 
 

1) Advisory is a daily experience that allows teachers to “check in” with students 
regarding their well-being, organization, and general readiness for the school day. 

2) The connections between Advisory and Academy make stronger the student’s 
likelihood to experience their academic work with greater engagement. 

3) Core connections within the Academy also reinforce the “personalization” that 
students feel within the school day. 

4) Special events with an AMC focus provide opportunities for students to apply 
their special talents and skills to the work of the Academy. An example is student 
readings for “Banned Book Week.”  Shared with CSUN, now an annual event, 
our school celebrates by reading classics that have been and continue to be 
banned throughout the United States.  

5) Advisor-Advisee interviews take place on a regular basis. During these, students 
respond verbally to survey questions so that both participants can focus on and 
discuss growth, progress, and areas for improvement. 

6) Mentoring has helped provide support to our students. Often the mentoring is a 
joint effort between advisor, teacher, and at time, a Resource Specialist teacher.  

7) The creation of the AMC Student Club provides an opportunity for students to 
shape the Academy. It is one avenue where the individual voice may be heard. 

 
Ideally, our students should be able to self-determine much of the course of their 
academic achievement. We envision a time when students would be “well-known” on 
both our campus and on the CSUN campus, allowing them to flow freely from a course 
in our AMC academy to a workshop or internship on CSUN’s campus or in the 
community. The “personalization” would result from mutual trust and respect on both 
sides. With time, and the development of strong school-to-college networks, this goal 
will become a reality.  
 
Communication has been summarized as Advisory, AMC interdisciplinary team 
meetings, grade-level meetings, Parent Information nights, and Faculty-Department 
meetings, committees and various governance group meetings.  In addition, Extended 
Advisory sessions provide opportunities for students to exchange information, learn 
about specific high school, college, and career information, and engage in learning 
opportunities. Again, the role of Academy-specific Advisor is key. This year, Career Day 
has been planned for April 24th. It provides an opportunity for students to explore career 
choices —a strong personal element that impacts a student’s future.  



Accountability and Distributed Leadership 
 

In each of us there is a little of all of us. 
                   —Georg Lichtenberg 

 
The AMC facilitator gathers input from all the members of the Academy Design Team to 
provide focus for the decision-making process within the academy. 
 
AMC facilitator serves in a dual role: coordination of AMC curriculum and resources and 
discipline liaison. (Our discipline process stresses communication between teacher and 
parent, early intervention, guidance, and counseling as opposed to punitive measures.)  
 
Students and their families are surveyed regarding important choices and decisions for 
the Academy.  AMC Design Team members share responsibilities and management 
tasks. NAHS website, telephone, newsletters (NAHS and CSUN) specialized meetings 
provide some of the avenues for communication and collaboration regarding important 
decisions. Blogs and podcasts employ technology to display student “voice,” projects, 
and learning. 
 
The AMC Facilitator attends Literacy Cadre, Instructional Cabinet, and Assessment-
Specific meetings. Representatives from AMC serve on the School Leadership Council 
(SLC), School Site Council (SSC) the Title I Compensatory Education Advisory 
Committee (CEAC), and English Learners Advisory Committee (ELAC).  This 
comprehensive representation also helps further AMC participation in the school-wide 
decision-making process. 
 
Currently, budget decisions involve primarily IMA and Title I funds. These decisions are 
made through the representative governance process. Within the Academy, teachers 
create proposals and complete requests for small amounts of funding. Fundraising has 
taken place with such projects as the “Banned Book” sale.  In the future, parents and 
teachers have expressed a commitment to fundraise, write grant proposals, and seek 
financial assistance from corporate donors. We hope that college, community, and 
business partnerships will grow from our efforts to publicize our successes and desired 
outcomes, as well as to fundraise. 
 
The position of AMC Facilitator developed from our first two years as an Academy, and 
has evolved within our small school conditions to serve multiple roles. With the 
consultation of our UTLA Chapter Chair, a procedure was developed whereby teachers 
volunteered and were affirmed for the position by the faculty. Though there has been no 
“succession” to-date, a process for election and/or appointment will be developed. 
 
Each counselor and administrator selected an academy in which to participate so that they 
are distributed among the three school academies to assist in decision-making in each 
academy. They serve to advise Academy development and assist with planning and 
effective implementation. 
 
 



 

Collaboration, Parent and Community Engagement: 
 

Call it a clan, call it a network, call it a tribe, call it a family. Whatever 
you call it, whoever you are, you need one. 

                               —Jane Howard 
 
  
Partnerships Role/ Resource for AMC Academy 
CSUN  Advisory Committee • Clarify shared use of the facilities 

 
CSUN College of Education • Teachers for a New Era Grant 

• Dr. Bonnie Ericson (Chairman of the 
Department of Education) has overseen the 
development of all CSUN contact with 
NAHS   

• NAHS as a clinical teaching site 
• NCTE conference/presentation (sponsored by 

CSUN; two members of AMC attended). 
 

College of AMC • Ken Sakatani, Advisor and CSUN AMC 
Facilitator, locates resources within college 
faculty for AMC curricular projects  

• Facilitates access to art gallery and classes 
• Attends AMC planning meetings to provide 

connections and links. 
 

CSUN Theatre  • AMC students experience professional 
theatre as audience and participants 

 
CSUN Oviatt Library • Research strategies 

• Library Resources for students and teachers 
 

CSUN English Department • Partnership for “Banned Book Week” 
• Public Speaking workshops for English 

classes 
• Online mentorships/communication between 

pre-service teachers and AMC students 
 

RIAP 
 

• Curricular support for student success in the 
EAP exam; college readiness 

• Literacy strategies  
 

Pierce College • Provide after school college-credit courses on 
our campus 
Outreach representatives provide assemblies 
for students and parents 



 
UCLA Writing Project • Curricular support for writing instruction and 

the publication of student work 
 

Design for Sharing • Field trips and opportunities for students to  
 attend concerts and performances 
 

Grammy Foundation • Students attend music performances. 
 

PTSA • Supports academic support and fundraising 
activities, encourage parent participation and 
volunteerism 

 
Friends of NAHS • Fundraising/ benefit organization founded 

and underway through the effort of parents 
 
 
 

Involvement with the CSUN community provides additional opportunities for parents to 
become involved in our school. Parents have attended lectures, plays, and other 
performances on the CSUN campus. This increased comfort level with the university 
setting enables parents to become more familiar with the workings of AMC and the high 
expectations we have for our students.  
 
We constantly seek ways to further the flow of information. Many of our parents are not 
native English speakers so translation is a priority at all of our meetings. We realize that 
language can be a barrier to the flow of essential information. 
 
Counselors contact students and their parents to inform them of A-G requirements and 
best practices to plan for the future. Through Advisory, students complete IGP booklets 
and make a copy available to parents so that information can lead to effective decisions 
and opportunities to discuss issues and problems occurs in a timely manner so that 
prevention and early intervention strategies can be planned and implemented. 
 
Parent participation is often furthered and enabled by partnerships and grant funding that 
require full inclusion in the decision making process. Encouraging parent participation in 
our standing committees and support groups has been and continues to be a challenge 
worthy of strong effort. 
 
We would like to expand our business connections so that career paths become apparent 
through internships, job shadowing, and mentoring.  
 
In addition to our relationship with CSUN, we seek to expand our involvement with other 
colleges throughout the state. 
 
 



Professional Development: 
 

When we want to understand something we cannot just stand outside and 
observe it. We have to enter deeply into it and be one with it in order to 
really understand. 

    —Thich Nhat Hanh 
 
Banked Tuesdays, faculty meetings, and common conference period between cored 
classroom teachers provide the majority of our on-site professional development. Some 
funding in the first year allowed a few Saturday meetings, after-school committee 
meetings, and attendance at workshops and conferences. As we have grown and moved 
this year into academy ‘cored teams,’ formal professional development time has been 
restricted mainly to banked days and portions of common conference periods. Although 
teams share common conference periods, this is not true for all members of the design 
team, and does not provide true “common planning time.”  
 
Our goals for professional development have been determined with input from all 
stakeholders and include short-term and long-term plans. Based on our identified desired 
outcomes, our Professional Development Planning Committee has begun to develop a 
year-long calendar for our professional development, which eventually, we would like to 
expand to a multi-year calendar.  We have also begun to take initial steps to utilize 
Extended Advisory time in ways that regularly allow members of an Academy team to 
meet and plan while students participate in career and college inquiries and related 
learning activities.  As we plan with CSUN and community leaders, we are working 
toward a calendar of Extended Advisory programs that fulfill the needs and interests of 
our students.. 
 
Time and money will support the professional development we need, and include high 
quality professional development for specific purposes, such as learning about and 
applying differentiated instruction, faculty-wide knowledge and skill in implementing 
Grant Wiggins’ Understanding By Design, employing technology to serve teaching and 
learning, including the improvement of our ability to track and understand student data, 
more intensive training to effectively teach our students with special needs, ELL students 
and at-risk students. 
 
Technology 

• Analysis of data:  How do we improve our recording and understanding of data to 
improve teaching and learning? 

• Multimedia skills so that students have access to alternative ways of learning 
• Blogging for writing, analysis, and demonstrating learning. 
• Research on the internet: issues of intellectual property and plagiarism as well as 

of internet literacy and “safe”, informed usage 
• Course Management Software 
• Open Source materials: how they can help students and teachers 
• Video Conferencing 
• Digital Storytelling 



• YouTube; flash video; use of video to demonstrate learning/progress/results. 
 
Literacy Strategies to be shared throughout AMC: 

• Socratic Seminars 
• Accountable talk   
• Essential Questions/ Backwards Planning/Understanding By Design 
• Interdisciplinary Instruction: (To include observation and consultation with 

established programs at other school sites) 
• Accessing Texts:  Specific note-taking/ reading strategies to make textbooks 

understood. 
• Concept Mapping: Using graphic organizers to clarify concepts and show 

understanding. 
• Multicultural Literacy:  To Integrate literature and history that speaks to our 

students’ backgrounds and enhances learning for all. 
• Observations/ Visitations:  

 
 
 
 
 
ACCOMPLISHMENTS 
 

NEEDS 

We have developed a comprehensive 
model that takes into account a wide array 
of staff development needs. 

The calendar does not provide ample time 
to allow for meetings and collaboration for 
the applications. 
District mandates absorb time. 

Participating in  the Collaborative Model We need time and money to examine 
results, customize for individual students. 
Some teachers have received training in Dr. 
Mel Levine’s All Kinds of Minds Institute, 
provided by CSUN. The sharing of this 
training throughout our Academy would 
strengthen instructional differentiation 

Literacy Cadre  Priorities continually place this at the 
bottom of our PD calendar. Though needs 
are great, our time is limited and often 
circumscribed by the demands of test 
preparation. 

Technology Planning takes place within a 
regularly established committee meeting 
and the communication between those 
members and faculty. 

Again, limited time prevents our 
technology plan from full implementation. 
Support for equipment use needs to be 
vested in skills that are universal—held by 
most or all of the faculty. 

Differentiated Instruction Additional training is needed to fully 
implement an effective differentiated-
instruction model. 



Advisory Implementation Many teachers are inexperienced in the 
Advisory role and need regular training and 
updating in its purpose, goals, and 
successful implementation. 

Lesson Study A small group is now serving as a model, 
and our plan is to implement throughout 
our entire Academy. 

 
 
Long-term planning, now begun, would be advanced by support as an SLC. Calendaring 
PD that matches with the goals for student achievement and is outcome-based is 
underway. 
 
Our efforts to examine data have led to our developing results for individual students. It 
is our commitment to “put a name and face” to the data rather keeping it general. By 
using Advisory portfolios where students have access to and “build” the picture of his/her 
individual success, a key road map for professional development begins to take shape. 
Our staff could also take advantage of such systems as My Road, the College Board 
college-career prep system that provides ongoing information for students planning their 
post-secondary future. 
 
We examine our school culture in ways that further our progress in the ESLRs. Because 
they are created for all students, the ESLRs override concentration on student 
weaknesses. Our focus, from the beginning, has been that it doesn’t matter how our 
students come to us, but it does matter that all of us see progress in what we accomplish 
together. We are confident that we have set in place a system that will advance our 
purpose. With support, our “ideal” vision will become reality. 
 


